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Abstract  
This research aims to analyze differentiated instruction through analyzing teacher’s modules on SMK 

Negeri 2 Semarang. The research method included: 1) The research design used; descriptive qualitative. 

2) The techniques of data collection; identified and classified the teacher’s modules. 3) The techniques of 

analyzing the data were; listing, identifying, and classifying the aspect of DI used, then analyzing the data 

into three aspects of DI. The result showed that DI is used in teaching module by the teacher to conduct 

the teaching-learning process in the class. The teacher give the various contents and processes, but less 

variated in products. The teacher must be able to guide and give teaching-learning processes according to 

the students' characteristics to optimize DI implementation. DI gives flexibility to the teachers to give 

various ways of learning and gives freedom to students to learn in their way and style to achieve successful 

learning and increase the student's potential. 

Keywords: Differentiated Instructions, Teaching-Learning Process, Students’ Potential 

 

 

 

INTRODUCTION 

Education is a structured and planned 

effort to develop one’s abilities and 

potential. Education at the school gives and 

teaches good influences that must be 

stronger rather than the influences from the 

outside. Realizes that student 

characteristics will dignified into national 

characters. Education must be the main 

factor and dominant in determining the 

formation of national character.  

Education must liberate students in 

the outer and inner aspects. According to Ki 

Hajar Dewantara (2009), education and 

teaching are efforts to prepare and provide 

for all the interests of human life, both in 

social and cultural life in the broadest sense. 

Furthermore, the purpose of teaching and 

education that is useful for living together 

is to liberate humans as part of society. It 

means, through education, we as humans 

can prepare for our social life. The basic 

education in Indonesia is Pancasila and the 

1945 constitution. Thus, the educational 

purpose in Indonesia is to create students 

with Pancasila Profiles.  This Pancasila 

Profile is summarized in six dimensions.  

The implementation, organizing, and 

administration are entirely based on 

Pancasila. Therefore, Pancasila becomes a 

national identity and entity. The six 

elements of the Pancasila Profile are; 

Faith, Fear and Noble Morals, Global 

Diversity, Mutual Cooperation, 

independence, Critical Reasoning, 

and Creative. Education at the school 

gives and teaches good influences that must 

be stronger rather than the influences from 

the outside. 

Nadiem Makariem as Minister of 

Education once said the 2013 Curriculum is 

too dense and stiff. The teacher cannot be 

focused on one material, besides that, the 

short time and a lot of materials make the 

teacher overwhelmed in carrying out the 

learning process. Therefore, the 

government offers a new curriculum that 

can be a platform for teachers to optimize 

the learning needs of students, namely the 

Independent Learning curriculum. This 
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new curriculum offers a new paradigm of 

learning. The concept of the new paradigm 

of learning is oriented towards 

strengthening competence and character 

development by Pancasila values and 

students' learning needs. Independent 

Learning curriculum and the new paradigm 

learning seek to create students with 

Pancasila Profile and create learning that is 

tailored to the characteristics of students. 

Understanding the characteristics of 

students greatly determines the learning 

outcomes to be achieved, activities that 

need to be carried out, and give appropriate 

assessments for students.  

The characteristics of students are 

defined as traits, characters, and habits 

possessed by someone who is relatively 

fixed. In addition, the characteristics of 

students can also be interpreted as a whole 

pattern of behavior or abilities that are 

possessed as a result of their birth and 

environment. The level of educators' 

understanding of the characteristics of their 

students is very influential in realizing 

effective learning. Understanding the 

characteristics of students greatly 

determines the learning outcomes to be 

achieved, activities that need to be carried 

out, and give appropriate assessments for 

students. 

Each learner is unique and has 

different learning needs. Becoming an 

educator, it is the teacher's job to provide 

appropriate learning and be able to meet the 

learning needs of diverse students. For this 

reason, a learning concept is needed that 

can accommodate every student's learning 

needs. Differentiated Instruction is present 

as a problem solver in meeting the learning 

needs of students in Indonesia. 

Differentiated Instruction contains a series 

of rational decisions made by teachers who 

are oriented toward the needs of students.  

Differentiated Instruction can be 

applied at every level of education in all 

subjects. Teachers need to apply 

differentiated instruction to develop 

students' potential. This is as reached by 

Mulyawati, Zulela & Edwita (2022) who 

state that with DI, it guides the students in 

increasing their potential that exists within 

themselves.  

Joseph, Thomas, Simonette & 

Ramsook (2013) conducted research by 

applying DI to prospective teachers. This 

study found that teacher candidates 

responded well to DI, with 99% of 

respondents willing to try DI in the next 

practicum session while they were still at 

university, and 88% indicated having a 

strong desire to apply DI to their class after 

graduation. Suprayogi, Valcke, and 

Godwin (2017), state that in their study, the 

actual DI implementation of teachers is 

linked to a complex set of variables: 

teachers' DI self-efficacy, teaching beliefs, 

teaching experience, professional 

development, teacher certification, and 

classroom size. The findings show that DI 

implementation seems high, but is still 

below a critical benchmark. The regression 

analysis results indicate 39% of the 

variation in DI implementation which can 

be significantly linked to DI self-efficacy 

beliefs, higher constructivist beliefs, and 

higher classroom size. 

Faiz, Pratama, and Kurniawat (2022), 

discussed the results of this conceptual 

research revealing that there is a 

differentiated learning objective which is to 

coordinate learning by paying attention to 

learning interests, learning readiness, and 

learning preferences; Assist all in learning 

so that learning objectives can be achieved 

by all students; increase motivation and 

student learning outcomes; establish a 

harmonious relationship between teachers 

and students so that students can be more 

enthusiastic in learning; 4) helping students 

become independent learners so that they 

become individuals who are used to and 

also have an attitude of respect for 

diversity; increase teacher satisfaction 

because there is a feeling of being 

challenged to want to develop their 

teaching abilities so that teachers will 

become more creative. It can be concluded 

that differentiated learning provides 

opportunities for students to be able to learn 
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naturally and efficiently with teachers who 

can collaborate on the methods and 

approaches needed. 

Therefore, it is necessary to discuss 

the teacher's efforts in giving differentiated 

instruction in the teacher's modules, so that 

they can help students to increase their 

potential in achieving learning objectives. 

This research aimed to analyze 

Differentiated Instruction using the theory 

by Tomlinson (2000) by analyzing teaching 

modules by teachers on SMK Negeri 2 

Semarang. The objectives of this research 

are to analyze teachers' modules and their 

implementation using DI in the teaching-

learning process.  

Carol Ann Tomlinson introduced the 

concept of differentiated instruction, also 

known as differentiated learning or 

differentiated teaching. Differentiated 

Instruction (DI) is not a strategy, program, 

or "something," as stated by Tomlinson 

(2000). DI is a way of thinking. A 

philosophy of how to respond to student 

differences by adapting teaching to meet 

student needs. In another book, Tomlinson 

(Butler and Lowe, 2008) argues that DI is a 

learning that is tailored to the needs of 

students to maximize the potential of each 

student. In keeping with this, the 

Association of Supervision and Curriculum 

Development (ASCD) (Kaufelt, 2008) 

defines DI as a method of education that 

aims to maximize student learning growth 

by determining the students' current level of 

learning abilities and then assisting them to 

grow and advance further. In more detail, 

the Entrance Community (2005) 

characterizes DI as a cycle to further 

develop understudy advancing by adjusting 

understudy qualities to learning and 

evaluation, which doesn't just utilize one 

methodology but consolidates a few 

systems. 

Differentiated Instruction is a method 

for adapting instruction to meet the needs of 

students. Therefore, three steps need to be 

taken to implement DI: gathering 

information about students, designing DI, 

and incorporating DI into learning. 

1. Collect information regarding students 

This information includes 

readiness (student learning readiness), 

interest (interest), and a learning profile. 

1) Readiness to learn 

In this instance, readiness for 

student learning can be understood as 

the students' ability or prior 

knowledge of the subject matter they 

will be studying. It should be noted 

that students' learning readiness is not 

measured by their IQ. According to 

Joseph, Thomas, Simonette, & 

Ramsook (2013), the goal of 

differentiating students based on their 

readiness for learning is to vary the 

level of difficulty of learning 

materials so that each student 

receives the appropriate challenges in 

their learning experiences. 

2) Interest 

Acquiring primer data about 

understudies'  inclinations is valuable 

for educators to embrace 

understudies' anxiety,  interest,  and 

association in learning (Tomlinson 

and Imbeau, 2010). Students will be 

motivated to connect what they learn 

with something they already know 

when the teacher differentiates 

students according to their interests 

(Joseph, Thomas, Simonette, & 

Ramsook, 2013). According to 

Joseph, Thomas, Simonette, & 

Ramsook (2013), grouping students 

according to common interests like 

music, sports, and pets is one way to 

differentiate students based on 

interests. 

3) Learning profile 

Students will be able to learn 

naturally and effectively if they are 

differentiated according to their 

learning profiles (Joseph, Thomas, 

Simonette, & Ramsook, 2013). 

Student learning profiles include 

learning preferences (alone, in pairs, 

or groups), learning environment 

(quiet or accompanied by music, 
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lighting), and learning styles (audio, 

visual, and kinesthetic). A 

straightforward questionnaire can be 

distributed to determine this student's 

learning profile.  

DI learning is designed by 

differentiating content, processes, and 

products based on differences in learning 

readiness, interests, and student learning 

profiles. 

1. Content 

Tomlinson (2000) explains that 

students' knowledge and skills are the 

focus of content differentiation. In 

planning content-separated realizing 

three things should be thought of (Hall, 

2010), to be specific: ( 1) Teachers must 

employ behaviors, ideas, 

generalizations, principles, attitudes, 

and skills; 2) make sure that tasks 

correspond to learning goals; (3) The 

content of the instruction must cover the 

same ideas for all students, but the 

difficulty level must be adjusted for each 

student's individual needs. According to  

Heacox  (Joseph,  Thomas,  Simonette,  

&  Ramsook,  2013), teachers can 

differentiate instruction based on 

content by allowing students to choose 

subtopics within the main topic they are 

studying and then having each student 

present those subtopics in class so that 

all students comprehend the main topic 

as a whole. 

2. Process 

Differentiation is based on 

process, namely student activities to 

understand the content (Tomlinson, 

2000) which includes: the use of higher-

order thinking activities, small group 

instruction, multiple intelligence, 

learning concentration,  mind-mapping,  

and cooperative tasks  (Bao,  2010).  

Meanwhile, Hall (2010) suggests 

process differentiation includes flexible 

grouping and uses various strategies in 

the learning process. As a result, process 

differentiation is a variety of learning-

related activities. Students' 

comprehension of new content is 

expected to improve as a result of 

flexible grouping. The lesson can be 

presented to the entire class by the 

teacher, followed by small group 

discussions or work in pairs. After that, 

students are taught how to complete the 

tasks, either by themselves or with their 

group mates. Because it is the 

foundation of DI, the grouping of 

students is not fixed. According to Bao 

(2010), grouping and regrouping ought 

to be a dynamic process that adapts to 

new content, projects, and evaluations 

regularly. In contrast, Tomlinson (2000) 

defines process differentiation as the 

differentiation of the tasks assigned to 

students so that they can practice and 

comprehend the material: 1) presenting 

a variety of alternative approaches for 

investigating material concepts; 2) 

demonstrating material concepts in a 

way that makes them simple to 

comprehend; and, 3), altering the degree 

of complexity of the illustrations based 

on the students' various cognitive levels. 

3. Products 

Products are student learning 

outcomes that come from training, 

putting what students have learned into 

practice, and growing as a result 

(Tomlinson, 2000). Differentiation 

based on products includes modified 

homework, rubrics, tiered assignments, 

alternative assessments, and 

independent projects (Bao, 2010). 

Students can choose from a variety of 

tasks when separating products.  Each 

student achieves a unique goal while 

using the same materials and methods as 

the others. 

As indicated by Arends (2013) on 

differentiated teaching or Differentiated 

Instruction, several learning strategies can 

be used by teachers, namely as follows: 

1. Differentiation based on multiple 

intelligences 

Howard Gardner introduced 

multiple intelligences in the middle of 
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the   1990s.   He makes eight categories 

for children's intelligence: logical-

mathematical, linguistic, musical, 

spatial, physical-kinesthetic, 

interpersonal, intrapersonal, naturalist, 

and physical-kinesthetic. 
 

Table 1. Multiple Intelligences by Howard Gardner 

Intelligence Description of Teaching Strategies 

Mathematical Logical Ability to understand patterns logical 

and numeric for managing chains of long 

thought. 

- Brain teaser 

- Solution to the problem 

- Scientific experiment 

- Numbers game 

- Critical thinking 

linguistics Sensitivity to language function, as well as to 

sound, rhythm, and word meaning 

- Description 

- Discussion 

- Word game 

- Tell a story 

- Declamation 

- Write a journal 

Music Ability to produce and appreciate tone color, 

rhythm, and different forms of musical 

expression. 

- Rhythmic lessons 

- Dancing rap 

- Using that song to contain 

material lesson 

Spatial Ability to capture the visual world spatially 

accurately and to display transformation on 

one's perception, either imaginary or real. 

- Visual presentation 

- Art activities 

- Imagination game 

- Mind mapping 

- Metaphor 

- Visualization 

Kinesthetic- physical Ability to use force big deep physical 

movements and to deal with objects individually 

skilled. 

- Hands-on learning 

- Drama 

- That    sport contains material 

lesson 

- Tactile activities (about the sense 

of taste) 

- Relaxation exercises 

Interpersonal Proficiency for see and respond just the right 

atmosphere heart, temperament, motivation, and 

desires others 

- Study Group 

- Teaching classmates 

-  Participate in community 

activities 

-  Social gatherings 

-  Simulation 

Intrapersonal Ingenuity regarding own emotional state and 

knowledge will strengths and weaknesses self 

- Teaching individual 

-  Learn to be independent 

-  Freedom   of   choice subject 

area 

-  Formation of attitude 

-  Self-appreciation 

Naturalist Ability to distinguish things living things and 

sensitivity to features natural features 

- Nature studies 

- Ecological awareness 

- Concern for animals 
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2. Curriculum differentiation 

For differentiation to work, the 

curriculum used must be modified.  Each 

student has different abilities,  interests,  

and learning readiness so the learning 

content found in textbooks and 

described in the curriculum framework 

must be modified to suit students' needs. 

This means that some students will have 

more time to learn important concepts 

while others will have less time to learn. 

Instead of covering topics that are not 

deep enough, teachers should 

concentrate on the important aspects. 

The teacher must be able to integrate the 

learning process that is tailored to the 

students' differences with the standards 

that these students must achieve to 

implement curriculum differentiation. 

3. Cooperative learning 

According to Slavin in  Hosnan  

(2014),  cooperative learning is a method 

of education in which students learn and 

collaborate in small groups of four to 

eight people with a variety of grouping 

structures. Additionally, Hosnan (2014) 

suggests that the following are the 

objectives of cooperative learning: 1) 

broad acceptance, and improvement of 

academic performance by students; 2) 

widespread acceptance of individuals 

with diverse abilities, interests, and 

characteristics; and (3) teach students 

how to work together and cooperate.  

According to  Hosnan  (2014),  there are 

six main steps that a teacher must take to 

implement cooperative learning. These 

steps are conveying the goals and 

motivation of the students, presenting 

information, organizing the students into 

study groups, guiding the study groups, 

and evaluating and awarding them. 

4. Problem-based learning 

In problem-based instruction, 

students take an active part in the 

investigation of confusing problems and 

situations for which there are no clear 

answers. Using their methods and 

resources, students using this approach 

can investigate problems in a variety of 

ways. Students can use their special 

abilities, contribute their strengths, 

identify problems of their own choosing, 

and design projects that address 

problems in authentic and challenging 

ways with problem-based learning. 

5. Condensing the curriculum and teaching 

If students have a firm grasp of the 

knowledge and skills related to a 

particular subject, the teacher can 

condense the curriculum for this subject. 

This means quickly reviewing lesson 

content and then allowing some students 

to move on to more complex,  higher-

level ideas,  concepts,  and skills. 

6. Tiered activities 

This activity allows all students to 

focus on the same understanding and 

skills but with different abstractions and 

complexities. When teachers use tiered 

activities, they must make it more 

difficult for students with specific skills 

and knowledge in a particular area. 

Dodge (Arends, 2013) proposes three 

phases in creating layered tasks, in 

particular: ( 1) creating tasks for grade 

level students; ( 2) creating assignments 

for students who struggle and providing 

assistance to ensure their success in 

completing them; and (3) creating 

challenging assignments for students 

with higher levels of education. Instead 

of just adding to the job, these tasks need 

to increase their level of functioning. 

7. Self-study and learning contracts 

This strategy requires students to 

learn independently. Students and 

teachers agree about learning topics that 

will be worked on by students.   By the 

agreed-upon learning topics, students 

are given the freedom to select the 

desired learning resources. Students will 

be able to work independently and 

acquire planning skills thanks to this 

strategy, which is based on learning 

styles and allows them to work at a pace 

that works for them. This strategy 
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focuses on readiness and learning 

profiles. 

8. Flexible grouping 

One of the most important 

practices in differentiation learning 

activities is flexible grouping. Activities 

that temporarily place students in small 

groups and keep them in regular classes 

are included in this practice. Students 

can be put into groups according to their 

readiness, learning styles, and learning 

profiles. Additionally, students can be 

divided up into large, small, or pair 

groups. 

9. Tic Tac Toe selection board 

Students can practice the skills 

they have learned and demonstrate and 

broaden their understanding of concepts 

by participating in multiple assignments 

with this strategy. Students are given a 

choice of three assignments that are 

adjacent to one another or diagonally. 

The student's readiness, interests, and 

preferences for learning are the 

foundation of this choice board.  

Some of the principles and 

characteristics that need to be considered in 

heterogeneous classroom learning 

(Tomlinson, 2000), namely: 

1. Assessment that is ongoing and closely 

connected to instruction. 

2. Teachers are seekers and collectors of 

information about students and how 

students learn under certain conditions. 

The results obtained by the teacher 

regarding student readiness, interests, 

and student learning patterns can help 

teachers plan the next steps in making 

instructions. 

3. Teachers put in a lot of effort to provide 

"rewards" for each student. Whatever 

the student's work is, it must be valued 

equally, equally engaging, and equally 

focused on essential understandings and 

skills to be achieved. 

4. Flexibility is the hallmark of grouping 

classes, the basis for grouping students 

is not monotonous. It can be changed as 

needed; for instance, in the first two 

meetings, students are grouped 

according to their learning styles; 

however, in the third meeting, students' 

readiness can be taken into 

consideration. 

5. The teacher intends to extend the time 

allotted for instruction to provide each 

student with a variety of learning 

partners. 

6. Using open questions. 

Permendiknas No 41 of 2007 

concerning process standards for unit 

primary and secondary education explains 

the principles of lesson plans or teaching 

modules, one of which is to pay attention to 

the individual differences of students. 

According to the regulations of the 

government and the Permendiknas that 

students must learn actively in learning 

activities and preparation of lesson plans 

and pay attention to student learning styles. 

The flow of learning objectives becomes 

the basis for educators to develop lesson 

plans for teaching modules. In the teaching 

modules, teachers have the flexibility to 

compile, develop and modify teaching 

modules and adapt them to the needs and 

characteristics of students.   

Teaching modules are the same as 

lesson plans. A teaching module is a 

document that contains learning objectives, 

steps, and assessments required in one topic 

unit based on the learning objectives flow. 

According to Tjiptiany (2016), modules are 

teaching materials that are arranged 

systematically and interestingly that 

contain material content, methods, and 

evaluations that can be used independently. 

In general, teaching modules have three 

domain components, that is Learning 

Objectives, The Steps of Learning, and 

Learning Assessment. Teachers can 

develop their modules by adding other 

components beyond the main components. 

Through applying differentiated instruction 

in writing teaching modules, teachers can 

develop learning designs that are adapted to 

the characteristics and learning needs of 

their students. 

From all the statements above, the 
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writer tried to give a solution through 

analysing the implementation of DI in 

teacher’s module. Thus, by this research, 

the writer tried to analysing the 

implementation of DI in its aspects by 

Tomlinson, that is the aspect of content, the 

aspect of process, and the aspect of product 

which conducted in a teacher’s module. 

The writer used teacher’s module and 

analyzed it based on DI theory to gain the 

good understanding how the teacher can 

implemented DI in their teaching-learning 

process. So that, the student can learn in 

their way and style to achieve successful 

learning and increase their potential.  

 

METHODS 

The writer used descriptive 

qualitative research to conduct the research 

towards differentiated instruction through 

analysis of teacher’s modules. Based on 

Sugiyono (2010), states that qualitative 

research is descriptive. It means that the 

collected data was in the form of words 

rather than numbers. In addition, Gay 

(2006) said that qualitative research is the 

collection, analysis, and interpretation of 

comprehensive narrative and visual data to 

gain insight into a particular phenomenon. 

The data used in this research was 

qualitative in the form of teacher's modules 

and how it is being implemented with DI by 

the teacher. The writer used two data 

sources, namely; a. Primary data in this 

research was the teacher's modules, and 

secondary data was analysis and 

interpretation by the writer. This research 

used teachers' modules and their correlation 

with the implementation of differentiated 

instruction. The techniques of data 

collection in this research were; to identify 

the teacher's modules, and classified the 

teacher's modules according to the theory of 

differentiated instruction by Tomlinson 

(2001). The techniques of analyzing the 

data were; listing the data, identifying the 

data, classifying the aspect of differentiated 

instruction used, then analyzing it into three 

aspects according to Tomlinson's theory of 

differentiated instruction. By using this 

method, it is expected to give a clearer 

understanding of differentiated instruction 

to develop students' potential through 

writing the lesson plan or modules.  

 

RESULTS/FINDINGS 

 
Picture 1. Teaching Modules 

 

 
Picture 2. Teaching Modules 
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Picture 3. Teaching Modules 

 
Picture 4. Teaching Modules 

 
Picture 5. Teaching Modules 

 

 
Picture 6. Teaching Modules 

 

On the first sheet of the teacher's 

teaching module,  it reads general school 

information. Starting from the phases, time 

allocation, school identity, and teacher 

identity, as well as learning outcomes. In 

addition, the teacher also wrote down the 

students' initial abilities as a basis before 

studying the report text material. This 

initial ability provides an overview of the 

understanding that students already have as 

a manifestation of the teacher's efforts in 

mapping the learning needs of students by 

identifying the initial abilities of their 

students. Identifying students' initial 

abilities is important thing in compiling 
teaching modules that apply differentiated 

instruction. 

On the second sheet, the teacher 

begins to write down the facilities and 

infrastructure as well as the learning model. 

The teacher uses the independent learning 

model as a teacher's effort in carrying out 

learning. and face-to-face learning mode 

because learning can be done directly and 

face-to-face.  

The teacher explains what 

meaningful understanding students will get 

after studying the topic on the third sheet. 

In differentiated instruction, students 

become the center of learning so they need 

to know what understanding they will get 

after they have finished studying topics that 

can be applied in their lives. Of course, it is 
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the teacher's job to make connections 

between learning topics and the real life of 

students so that they can use their 

understanding directly in their daily lives.  

In addition to meaningful understanding, 

trigger questions are another part of 

implementing differentiated instruction. In 

the process, the teacher cannot directly give 

directions on what topics will be studied at 

the beginning, but by giving trigger 

questions as a stimulus so that students can 

think critically and use their reasoning. 

The learning activities, it is divided 

into opening, main, and closing activities. 

The teacher used the types of activities are 

synchronous and asynchronous activities. 

Synchronous activities are learning 

activities that are carried out directly, 

namely through Zoom, Google Meet, or 

telephone, while asynchronous activities 

are carried out indirectly by using an LMS 

or e-mail. These two types of learning 

activities are more appropriate when used 

in distance learning which utilizes media 

technology as the main mode of learning. 

On the fourth sheet, the teacher 

delivers a diagnostic assessment. 

Diagnostic assessment is an important part 

of differentiated learning to determine the 

characteristics, interests, and talents of 

students, as well as their learning needs. In 

exploration activities, the teacher asks 

students to explore their knowledge and 

understanding of the material by 

conducting literature studies and watching 

learning videos. This proves that the 

teacher has implemented DI by looking at 

learning styles (learning profiles) and 

students' interests in the process of gaining 

understanding by accommodating visual 

and audio-visual learning styles. Thus, the 

teacher implemented DI in the aspect of the 

content. 

Page five in the teacher's teaching 

module explains the activities that will be 

carried out in the second meeting. During 

the main activity, the teacher gives a report 

text and asks students to analyze it. It 

proves that the teacher only accommodates 

visual learning styles, the teacher has not 

facilitated students with auditory and 

kinesthetic learning styles.  

At the third meeting, the teacher 

asked students to observe the surrounding 

environment and write notes as observation 

material before making a report text. The 

application of DI in the independent 

curriculum is flexible. Learning activities 

are not limited to the classroom, but 

students can study anywhere, learn 

anything, and gain understanding from 

anywhere so teachers can take advantage of 

this flexibility in the learning process. In 

this case, the teacher makes use of the 

surrounding environment so that students 

can observe directly and the results of their 

observations are in the form of report text. 

Observation outside the classroom 

environment provides opportunities for 

teachers to provide meaningful learning 

experiences for students, especially for 

students with kinesthetic learning styles 

who like to do activities both inside and 

outside the classroom.  

All the learning activities already 

apply the concept of DI, the teacher used 

peer or small group discussion. However, in 

DI it is hoped that teachers can use other 

teaching strategies that can be applied, not 

only peer or small group discussion 

including; Project Based Learning, 

Problem-Based Learning, Jigsaw, etc. 

According to the teacher's modules, it is 

always used to group either small groups or 

peer groups. It will be better if the teacher 

can use learning strategies in DI. The 

content or material provided has 

accommodated the learning styles of 

students, this is evidenced by the teacher 

giving freedom to students in seeking 

knowledge and understanding with 

literature and learning through learning 

videos provided by the teacher. There is the 

application of DI in the content aspect, the 

use of different content or material but still 

with the same topics and discussions. 

Aspects of the process in DI are manifested 

by the teacher in providing activities for 

peer or small group discussion. Even 

though the teacher has not implemented the 
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learning strategies recommended in DI, 

group activities can accommodate students 

with different levels of understanding so 

that students with lower understanding can 

be helped through group activities. Group 

activity is a must for teachers to apply DI.  

In the first and second meetings, the 

teacher gave assignments in the form of text 

analysis and answered questions. This type 

of student worksheet can accommodate 

students' visual learning styles, by using 

text, students who like visual learning 

styles can feel comfortable writing and 

reading texts. However, if we look at the DI 

concept where teachers are required to be 

able to provide HOTS questions so that 

teachers can improve students' reasoning 

and critical thinking skills. The questions in 

the student’s worksheet cannot be 

categorized as HOTS questions, so the 

teacher needs to revise and attach some of 

the HOTS questions to the student’s 

worksheet.  

In the third student’s worksheet, the 

teacher gives a video example report text. 

The teacher provides a stimulus in the form 

of a video so that students with a visual-

auditory learning profile can be 

accommodated. Then the teacher asks 

students to identify and analyze the 

environment around them. With these 

activities, students will not feel bored 

because they have to sit quietly in class for 

a long time so that the teacher can provide 

variations in learning. Besides that, 

students can easily express their 

understanding because they can see and 

observe directly. Although the format 

assessment is still in writing text, in the 

process of increasing their understanding, 

the teacher can provide different and 

enjoyable learning variations. It will be 

better if the teacher can provide the 

student's learning profile by applying DI in 

the aspect of the product. Teachers can ask 

the students to submit their assignments in 

a format that students like and are interested 

in. 

For the product aspect, the teacher 

gave an assignment in the form of a written 

and short question and answer. This is 

considered less varied because teachers 

limit students' creativity in presenting their 

learning outcomes. It will be better if the 

teachers can use many forms of student 

assignments to increase their activity and 

soft skill to operate the media and 

technology. Through analysis in giving 

assignments, teachers have implemented 

DI. For students who have a visual learning 

style, it can be accommodated by providing 

text and writing activities. Then the teacher 

also provides a video to accommodate 

students with a visual-auditory learning 

style. However, the teacher has not been 

able to give assignments to students with an 

auditory learning style who likes to hear, 

and kinesthetic for students who like to do 

physical activities.  

 

CONCLUSION 

Differentiated Instruction focused on 

independent learning. DI is expected to 

increase students' potential by giving 

various learning activities according to the 

student's readiness, interest, and learning 

profile. The writer uses three aspects of DI 

according to Tomlinson (2000), namely 

aspects of content, process, and product. A 

teaching module is a document that 

contains learning objectives, steps, and 

assessments. Teaching modules help 

teachers in carrying out learning, especially 

to apply DI in their classes. In the DI, 

teachers are expected to integrate and use 

various media and technology to support 

their learning activities. All the learning 

activities that apply DI are expected to give 

flexibility to the teachers and students in 

gaining knowledge and understanding in 

the teaching-learning process. This 

flexibility can be done by using various 

activities, such as giving various contents, 

treating students according to their learning 

needs and learning styles, and giving 

freedom for students to choose the format 

assignment according to their interests. The 

teacher must be able to guide and give 

teaching-learning processes according to 

their characteristics. It can be done by using 
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DI, it can be applied in one or all aspects, 

such as content, process, and/or product. 

Applying DI can increase student's 

potential because teachers can use many 

ways to achieve learning objectives and 

students are given the freedom to learn in 

their way and style to achieve successful 

learning. 
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